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"Is it not irconic that ia a planned society of
controlled workers, given compulsory assignments, where
the press is controlled and all media of communications
censored, wher2 2 puappet Jovernmant is encouraged bhut
denied any real authoritv, where great attention is
given to efficiency and character reports, and
attendance at cultural assenblies is compulsory, where
it is avowed that all would be administered to each
according to his needs, but performance required fronm
each according to his ability, and where those who flee
are tracked down, return2i and punished for attempting
to escape; in short, in the milieu of the typical
American school, we must teach chilirer to be creative
members of a democratic society.”

-- RBoyce van Norman

ADDRESS

My purpose tcday is a little different fronm
most Sundays. I want to plice before you a specific
proposal for your participation. I want to state the
case for why w2, as memba2rs of the Bthical Society,
should take™action to see that moralitvy is taught in
public schools.

] have a sanse that this issue is not so muck
one that I have chosan, but that has chosen me.
Continually over the last few years it has kept coming
back to me, asking the qusstion, ara2 you going to do
something? 1 began thinkiny about this when this
Ethical Society: :was deliberating on whether we should
have a high scho9ol hzre, ani in trying to make that
decision, I beagan to read F21iy Adlzr and the people who
founded the Ethical Society back in the 19th Centurv.
They took ths position thit civilization depends on cur
learning how to teach ethics in schools, ani they saw a
need for Ethical Societies to start schools, to
experiment and work in this area.

T was askedl to 40 3 kevnotz address at the
100th anniversary of the Fhiladelphia Ethical Society,



and they asked me to choose what I thought was a very
important issue for Ethical Culture in the coming 100
years. There are so many things .to choose fror, but I
surprised myself, and rerhaps everyone else, by choosing
this issue, morality in the schools, as one that was
specifically important to Ethical Calture because of our
unlque position and heritaao=.

I also learned fairly guickly that I was not
all alone in my interest in this tooic. The State of
Maryland formedl a commissioa on valves composed of
~liberals, conservatives and moderates, and they
published a report of 42 or 53 pages long. I read that
report, and I found sut taat =2ither they were reading my
addresses or my addresses sounded like they were based
on their reporte.

Then some months 239> J was on a radio progranm,
and one of the other guests. was Edd Doerr from Americans
for Religious Liberty. Aftarwards w2 had lanch and I
started telling him, with some eneryy., about the
research I had done on morality in the schools and how I
thought it was important. #H= reach2d into his briefcase
and began handing me articlss which he has had published
in recent months covering the same material, coming to
some of the same conclusions I did. Anéd we began to
talk more.

Edd serves on many interreligious boards and
he encouraged me that th2 views that I held vere not all
that unigue. They were jast not very publicized. KHe
suggested that we could frrm a coalition to support the
teaching of morality in schools among Tatholics and
Protestants and Jews and =2dacation arcups, and that it
was an idea that needed initiating.

So I'm coming today to ask you, should we do
this? I'd like to state what the issues ars, and at the
end, ask for your respons2.

Let me begin by recalling the obvious, perhaps
and that is how important schasls ars. When I look at
my own ievelopment and parsonality, my life as it is
now, I*'d have to say that it was more influenced by my
schooling than anything 2lsz, excert perhaps my family.
I recall that in ninth g¢radas they offered & public
speaking course which ended in a competition and I won
the Edward J. Wheelan Cup. T wonder if that had
anything to do with how I eacn my living now.

Schools are the ladders on which I think our
personalities grow, but also the ladders on which
society grows. Schodls train workers, certainly
citizens, and ideally, human baings.

The greatest lever, I think, for creating a



future is education. ¥otice that societies that don't
have education suffsr from stagnatiosn and starvation
deriving from their illita2racy. Societies that have
incomplete education fail in the econoic and political
competition in the world. Bnd sociaties that fail to
educate morally lose that common moral ideal, the common
discipline that allows them to ceollectively face the
major issues that history ¢ives them.

In our time, wao'rz2 talkiny about the fact that
we're faced, in our natio>n and in other nations, with 2
deprived, very often hunarvy, poor, undereducated
underclass, which is growing in the world and in our
country. #hat ¥%ind of c>llesctive response i we have to
that? I think without a moral ideal and moral
discipline, we don't find a collective response.

How to combat war ind opprassion and what to
do about it in our foreizn policy? How to control
pollution? Kow to use scarce resources? We can't deal
with these problems in socizty without some kind of
common morality.

Kow to resplve gusstions throudgh common
action, we need a commeon language. Schools, I think,
are the heart of our sccizty. So I'm very concerned
about the moral education that American children are
getting.

Schools already tzath morals. The Hastings
Center for Ethics, in a 1982 report, concluded this:
“Perhaps the strongest r2ason for teaching ethics is
that moral values and ethical principles are bheing
communicated in the classroom and in schools, in a
casual, ad hoc form, not subject to standards.”™

The State of Maryland's Commission said:
“There is, in fact, a hkidden curricalur that strongly
influences students. 'Cne must recognize that prejudice
and stereotypiny is heavily imprinted by the daily
classroom eXperience. Thz2 3jusstion is not whether
schools teach values, but how."

Think about the kind of hallway ethics that
you learned in scho2l, in the classroom culture and also
in the kid culture. The 2p2aing judte dealt with the
classroom culture, where authorities set the rules and
resolve conflicts. Tt teachzs students that their role
is usually to beat the systam, to b2 outsidz the svstem,
as if the highest value is doing what vyou can get away
with. I don't know if you thimnk that fairly summarizes
the kid cuglture. I think it 3does.

¥hen your valuz system is founded on a
conception of self pittel azainst society, then the
traditional =2thics, as ra2ligzions know them, in which



ethical principles are da2signed so that the s21f and
society can be creatively iat=2gratel; all of those
principles do not follow.

Imagine if litsrature warz taught by the
grapevine -- that you hail Jast word-of-mouth
recommendations to great books. You could say well,
religions have churches t> teach morality. Or we have
libraries, let them 3o t> th= library, without any
teacher giving intelligent consideration to the content
of literature. Well, that*s how 2thics is tauvoht now.

Tha Maryland Coamission writess “Thus, there
is an enormous vacuumr. Theres is no commeon faith, no
common body »f principle, n> common moral discipline.
Yet the graduates of thes2 modern schools are expected
to form a civilized commanitv. They are expected to
govern thems=2lves and they ars eypected to have a social
conscience. We reguire children to take driving
lessons, cooking and shkop; th=2y have to at least try out
math, science, art, music and sports. But we let thenm
have babies, jobs and run the country without any formal
knowledge of ethics and morality."”

So-"why isn®t morality taught in schools?
#ell, the answer is that fundamentalist Christians are
keeping it out. I'11 def=2ni that voint.

In 1923, 3 Natiosnil Commission on the
Reorganization of Seczondary and Educational Schools
concludeds:s *The greatest n=ed of oar boys and zirles is
character education." In 1353, the National Fducation
Association Report stated: "We must subordinate all
other considerations to those concerns, moral and
spiritual standards."” In 1981 the Carnegie Foundation
called for aidressing in th2 schools the present
condition of civic illitsrcacyve.

In 1984, 27 of America'"s most renowned
educators, representing libsrals, conservatives,
humanists and thz2ists, siansd a 30-page statement urging
the teaching of ethics ia the public schools. The
Washington Post guoted from it: "Efforts to raise the
academic gualitvy of American schools are unlikely to
have long-term erffect unless the schools also take
major steps to develop g55i charactar in their studesnts.”

Support is not limited Jjust to educators.
According to the Gallup Poll, 83 percent of parents
responded Yes to this staten=2at: “I support the
instruction in the schocls that deals with morals and
moral behavior." ©Eighty percent surport that.

¥ow you may believe that morals are not taught
because of the praoblem of separation of church and
state. Well, that's not s0. And you may guestion whose



morals are going to be taucght. We're so used to hearing
about the differences in religzioas traditions -- we hear
the debates over abortion and birth control and
homosexuality and public school prayer and capital
punishment ~-- thz p2ublic is inclinel to assume that
there are irreconcilable differencez between religionse.
But in fact, there is enormous agreement. Every
religion has a code of ethizs. They are remarkably
similar.

The legislaturs in Maryland was concerned
enough about the issue that they set up the commission I
referred to to studys:s Is thzrz2 a conmon ground, iz there
a way of teaching moral education withount violating
church and state? They assizned to this commission,
formed in 1979, liberals anl conservatives,
fundamentalists, theists, humanists. For three years
they disagrzed, and finaslly in 1983 they produced their
report. In it they ananinoasly recommend the teaching
of 18 values in the public schools. An the values are
such things like truth, honssty, Jjustice, kindness,
generosity, freedom 2>f canicz, freeldom of speech, right
to be an individual, ecguality, courage, duty to self,
family, scho2l, and democratic government. Not exactly
controversial stuff.

The report addresses what principals should
do, what school bearis should do, what teachers should
do, what curriculums shoald bs about. It aldresses
virtually all the issues. The Post 4id a follow-up on
wvhat's happened since the report, and they found out
that there isn't any schoo>l snywher2 that his increased
its emphasis on ethics.

They asked superintendents of schools in
different counties why, 3ad they repli=ds "Because of
church antazonisnm There is neo pubklic support out
there. Nobody is clamoriag for this, except tke
Marvyland legislators. RBut 2as soon 233 we put anything
in, we get a very strong fundamentalist response against
it. We don't need this aggravation. We ignore it ."

Now I'm not tali%ing about vaguve public
:opinion. .When I =ay that fundamentalists are keeping it
out of the schools, I'wm talkiang about an orzanized
effort, a campaign to harass school boards, principals
and teachers.

I*31 1ike to readi from a form letter prepared
by the Marylani Coalitioa of Zoncerned Farents on
privacy rights in public schools. People are encouraged
to send it +5 their schodl board prasidents with a copy
to the principal. In th2 hody of thz letter it recuires
that every teacher that teachers your student get a copy



of this letter. 2and it claims to be about the Hatch Act
of 1984, recuiring that written parental consent be
given to teaching a numbk2rc 2f thinos.

‘He don't have timz2 to reai all the things that
are listed. I"11 Jjust pick out a fa2v. These are the
things which they want n>t tc be taught to their
children:

"o evyaminations, tests or surveys about
attitudes, habits, traits, o>rinions, beliefs or feelings
of an individual or groups, values clarification, use of
moral dilemmas, discussion of religious or moral
standards, role-playvying, >pzn-ended discussions,
situations involving any mnoral issuss, any discussion of
abortion, euthanasia, suicide, death or dying, alcohol
or drugs, nuclear war, naclsar policy, one-wsorld
government, 3lobalism, interpersonal relations, attitude
towards parents or parenting, human sexuality, divorce,
population control, rolez of males and fewrmales,
evolution -- including the idea that man has developed
from a previosus lower type of living things -- political
affiliatioen or anything 2utobiographical.™

Now if vou are 3 school board president or a
principal:-or a teacher and you receive this letter fronm
one or more parents, I wouli say that it's rather
intimidating. The lotter, 3t the bottom, poimts out
that the Hatch Act reguires that if this voluntary
remedy is not followed, fad2ral funis will be withdrawn
from your school system. A substantial response is
expected from the principal, and copies of both are to
be kept in- the child's file.

There is n> similar campaign to support the
teaching of ethics and t> sapport principals and boards
and teachers who want to teach ethics in the schools.

Riaht nowv in thz State of Alabama, & group of
citizens has filed suit claiming that secular humanism
is taught in the schools. ¥ell, Governor ¥allace, who
fortunately is retiring, pl=2aied nol> contendre, which
basically admits the charge; secular humanism is being
taught in 2labama schools, 30 oo in and examine the
teachers, the books and the curriculum and get it out.

¥ow individual school boards must be willing
to stand up against not 2nly the courts in Alabama, but
the government itself in ilabama to prevent that. 2And
we don"t know what the different school boards are going
to do.

Pressure groups are attacking books, creating
hit lists. Mark Twain is on the hit 1list, 2 number of
his books -- books like "Huckleberry Finn."
Best-sellings author Judy Bloom is on the list. "The



Scarlet Letter" is on the list, because it promotes
witchcraft. 2nd a number of elementary school readers
are on the list because they shkow things like boys
standing in front of a stovz and girls readina books,
which the opponents think iz prograsnming “role reversal.”

The fundamzntalists are conducting this
organized caapaian to keesy aosrality from being taught in
the public schools, despite an enormsus common ground,
They also ara publishing tha2ir own textbooks here. This
is an example of a texthook that you can evamine. Tt's
kind of a science hook. Here are some of the titles --
I won't real them all. Caaptzr 1 is "Life: How Did it
Start?" Chapter 2 is "Disagreements about Evolution:
Why?" "What Does Zenesis Say?" Than "Letting the
Fossil Records Speak."™ This is a balanced textbook
compared to the ones we're using now. "Mutations: Is
that a Basis of Evolution?™ "¥hy do Many People Accept
Evolution?* And finally, at the end, the book has a
chapter called "What Choice Will you Fake?™ This is the
textbook that they would like put ia the schools.

Why are fundamentalists doing this? You have
to look at the history. #®What we now regard as the
religious right has not alwiys, through American
history, been religious right. It was the religious
center through most o>f oar aistory. Until the 195%=, 92
percent of school superintendents in the United States
were Protestant Christians who belisved in a literal
translation 2f the 8ible, with great prejudice,
actually, against certaia people, such as Mohamrmed,
Buddha, Moses and the Pop2, who was very unpopular.

The Protestant Christian values were the
" backbone of American schoals. The "HcDuffy Reader"”
taught Protestant values, just as you were learning to
read. As late ag 12953, =zach schkool day, as sore 2f you
may recall, beyan with ta= ringing >f the Db2ll, followed
by the words, "Our Father, who art in heaven.”

Well, sincz thz United States Supreme Court
forbid the use of public schools to promote religion,
Christianity has been evolving away fror a literal RBible
translation, thus creatiny in its wake a fundamentalist
reaction. The fundamentilists now have their bhack
against the wall because since that position has been
taken out of the public scho2ls, it is fast fading inte
history. Funiamentalism is no londger in the center
stage. We even call it the "right"” or the “extreme
right ." ¥e 45 not see it as being what mainline
religion is about.

It"s not at center stage in secular society,
but even in religious circles, it's not center stage.



Increasinoly, ministers and priests are becoming more
rational and less superstitious. If you belonged to(a
church when you were growiny up and if you go back now
to that tovwn and ¢g» to that church, the chances are very
good that the minister iz talking psycholoay and
politics; he's using knowleige and insight that he
doesn'®t gain just from th= Rible, but from much broader
sources. Mimisters today are drawing from a far wider
body of knowledge in thelr sermons.

.Geod, as an image of & "man in the sky.,"” is
increasingly disappearing anong theists. They‘re
beginning to see "the ran in the sky" as a somevhat
idolatrous jidea. Yany theists now are not seeing God
"out  there”™ ruling the univarse, but a god within, =a
spirit, a consciousness, 3 way of bzing. Many theists
regard God not as a man but as an experience, a
principle. How often now do we hear that G>d is love,
or God is goodness, or of Go>d as ths 1life force?

Theism is moving away from concrete imagery.
Many theists nov respond to God as 3 metaphor., as ah
epic poem:which they choosse individually, and
collectively as whole denominations -- an epic poem that
they choose t2 live withia, ba2cause it's important
aesthetically, it leads to peace of mind, it leads to
understanding ethical priaciples.

I vas speaking #with a minister a few months
ago and he said, "You know, my basic beliefs are very
similar to yours at the Fthical Society; I'm not a
believer."” And you know what he meant by that. I =aid,
"Byt what do you do when vyou talk on Sunday morning?”
And then he got really hot under the cellar and said, "I
‘yon*t give in to those pedorle in my parish #ho want me
to stop talking God. I won't give in to it. I'm going
to use God on Sunday morning and they're not geing to
ever prevent me. I°'11 1=2avz2 if they try to stop me."

I said I don't unierstand that, and he want on
to explain that it's his tradition, it's his heritage,
it's his poetry.  He wants to be ables to say thinge like
"Place yvourself in the hands of God, who gives yvou
strength." "Feel God's love in your heart and let his
love radiate through your bz2ing int> those around.®" He
sajid there's no way of communicating more powerfully
than that. I don®t beli=zve in the man-god, but I
believe in that kind of comnunication. It's important
to people's spiritual well-being.

Students of religion know that religious
traditions -- like Chirstianity or Catholicism -- are
not monolithic. Catholizcism changes, generaton after
generation, as all Christianity has. You know, in the



first U429 years, Catholics and Christians believed that
Heaven was going to be something that happened here on
earth, that the State was g>ing to crumble. You would
have congregations that would meet on a Sunday morning
and say, "Look what's happening in the world, it‘'s
terrible. Today's the day that the world is goning to
end, so let's all march to the hills so it doesn't
crumble around us." And the whole congregations would
march out of town. BRut taie city diin't crumble, and
they would come back. And the church fathers found it
very embarassing, after canturies and centuries of this,
so we began to conc2ive >f Hdeaven as being the
hereafter. That's an enorm>us changjge.

The change that we're livimna through today is
a switch ffom 3 literal intarpretation of the Rible to &
much more abhstract and aesthetic interpretation.
Fundamentalists, though, are fighting to keep morality
out of the schools bacaus> thay want to preserve their
literal culture —-- which T find very understandable. I
feel sympathetic.

Fondamentalists want fundamentalism, not
morality, to be taught in tae schools. They believe
that all you have to do is to aqive yourself to God, and
morality automatically comes; whereas I belisve that
ethics is a body of knowledze that has to be taught.

‘Without the support of public schools, theism
continues the evolutiorp towards ethical idealism, and
this is just what Felix idler predicted when he founded
Ethical Culture back in the 19th Century. He vwrote:

“As the popularity and power »f supernaturalism
declines, ethics must ¢ain its rightful independence, or
else the ethical culture >f Western civilization will
fail to keep pace with intellect ani industry. The
challenge of religion and science is to stand ethics on
its own as 3 standard of zoaxduct for one and for all.”

Why will Catholics and Jews and educational
groups and Protestant groups like the National Council
of Churches -- vhy wdould thzy want to> be part of a
coalition for teaching m>rality in the schools? There
are two reasdns.

Cne, on the most sincere level, relicions have
had the greatest intsrest ia promdoting morality of any
institution in history. BReligion has been our ethics
teacher.

Second, these groaps, esp2-islly the
Catholics, have had a lony aistory of keeping
fundamentalism out of the schools. They are the ones --
the Catholics, not the huranists, not the Ethical
Culturists -- it is the Catholics primarily who created



the vacuum >f ethical edacatisn in the sshosls that the
fundamentalists keep pointiang to.

. In the 19th Century, anti-Catholicism in the
United States was very, vary strong. You probazbly heard
of it as anti-Irish or aati-P2lish or anti-Italian, but
"what all of those people hed in common was that they
were Catholic, and they wa2r2 livino in a Protestant
world.

Fdd Doerr, in onz of his articles, cites a
number of examples where on a Sundsy morning in a
Protestant church, it 'was ass=2rted that immorality was
going-on in the convents. #Why else would they have
those convents? People would rise up out of their
churches and their bigotry #>uld boil over and they
would sack convents and burn churchese.

Although Catholics, Jews, blacks and liberal
religious groups at that tim2 lined up against
organizations like the RNo-Nothings and the American
Protective Association and the Ku Klux Klan -- all of
which were thriving -- tha2 Zatholics were md>st upset
about the public schools. It was in the public schools
that their children were being barraged with
Protestantism, and a heavy 1ose of anti-Pore2 and
anti-Catholicisne.

The Catholics at that point were divided into
two groupss:s those who thoaght they should start their
own school system because "we'll never change the public
school system,"™ and those who continued to fight the
public schosl system. Of coarse that's where ve jet
parochial schools. Until the court cases in the 19460s
stopped religion in the schools, thare were up to 5
million studesnts in those scthools. Now it'*s back to 3
million, because people don*t need the protection
anymore,

Bot let's follow those who tried to change the
schoels. They strove for morz than 140 vears. Finally
in the end, they were joined by the Jews and Unitarians
and humanist groups, and thsy were saccessful in the
Supreme Court in 1948, *62 and *63. .The courts held
that religiocous instruction in the public schools was
unconstitutional.

The Catholics aad Jews and the majority of the
Protestant Catholics now, t2day, have to see the danger
of ignoring fundamantalists' attacks on the schools as
being a continuatiosn of tais same struzgle. They must
be aware that there are two very important converts to
the fundamentalist caus=a. Thesy are William Bennett, the
Secretary of Fducation, zad4 B»>nald %2agan, ¥hno
continually call for the return of religion in schools
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and for books like this on an “ejuzl access"™ basis.

The evidence of anti-Catholicism is getting
stronger. There is a coric b22k series out 2f
California, and here are tw> covar stories. Jne is
about "Rlberto". It's called "The Salvation of a
Priest". I'11 read you the promo: ™Az a Jesuit priest,
it was hisg job to infiltrate Protestant churches and
destroy ministries. But when he read the scriptures,
Alberto River saw that Catholicisa could not save him.™
And there®s a segual called "Double Cross". "ARfter his
conversion, Alberto becomes a hunted man. No Jesuit can
leave the orier and live. . . . He raveals the
infiltration of Protestant organizations and warns of a
false brethren in our midst.™ Another one is called
“"The Goifathesrs." It's aboiat the Pope.

This kind of thing is mounting, and suggests a
continuation of the struggle to keep the schools free,

Fd4 Doerr recently Wwrote a piece called "The
Quiet Invasion of the Classroom®" that documents the
overall issue rather well. Jerry Falwell, of course,
has been accusing the Suprems Court of being a bunch of
secular humanists who threw Cod out of the schools. He
has a very noisy school prayer campaign. But the
purpose of the campaign iz to mask 3 rather Juiet
invasion into the public schools by a horde of
evangelists, missionaries, proselitizers and youth
ministers. Falwell told thz Philadelphia Inguirer about
a year ago: "We knew we couldn®*t win on schdol praver,
but egual access gets us what we wanted all along.”™
This legislation allows stuilent groups to brino in
nonstudent missionaries angd procelitizers.

A 1983 study by Fducation Week found that
there were 4,520 outside nissionariss operating within
the public schools. The missionaries hang arcund the
school cafeterias and the halls and invite students to
come to off-campus mesetinics. They conduct
religious-oriented school assemblieszs and they volunteer
to. work in the athletic prozram, whare they do
evangelizing. Virtwally 3ll of the missionaries were
fundamentalists or evangelists. HNong were Zathoclics,
Jews, mainline Protestants, liberal Protestants,
Unitarians or humanists.

In Falwell's ow#n piper, The Fundamnantalist
Journal, he says that the public schools are "the
largest missionary field we have, larger tha most
countries®. '

Among the most successful evangelists today is
a man named Jerry Johnston from Shawnee Mission,

Kansas. He claims to havz adldressel 2 million students
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in 2,000 different public schools. He says, "I offer
half our assesmbly programs on drug and alcohol abuse and
teen suicide.” He says, "I choose a neutral secular
theme that is relevant ani valid tc develop a rapport
with students by my pres2atation, and then later I
invite them to gospel services.” In Tampa Bay, Florida,
Johnston got county offizials to let him conduct a
half-hour assembly progran in eleven public schools. It
dealt with, as usual, druy and alcohol abuse and teen
suicide, but it ended with a persuasive invitation to
come to a free pizza blast to be held the following
Thursday at the Clearwater Jack Russell Stadium. Four
thousand students showed up and when they got there,
they found out that they hal to> sit througsh a two-hour
revival meetings; fill out cards thst ask for name,
address, graide, schobl, church affiliation; give
donations; and be part of the final day of a five-day
revival tha* Trinity PBartiwnst Church was having -- and
then they got their pizza.

Pressures like the letter that I showed you,
like the textbozk, like the =2vangelists goingz into the
schools -- this is an organized campaign. I don't know
if you've bezp following hov much roney we're talking
about, but J2rry Falwell has in the basement of his
church 109 valunteers vwho 4o nothing five days & week,
eight hours a day, but op2n =2nvelor2s that bring in $75
million a year. That's 3 million and a half dollars a
week. I think it wouléd bz 3 kick just to volunteer to
open those envelopes. 2nd1 he*s not the largeste. There
are eight or nine evangelists who bring in §75 to ¥150Q
million apiece. We're talking abont a vell-financed,
well-organized campaigne.

Let me turn to another guestion. What would
schools teach about morals? Imagins if we had no
background whatsoever in science, math or history --
never took a course in schosl in science, match and
history. It would be diffi-ult to appreciate that there
would be anything of substance in these fields to offer
in a schoool if we ourselves have no idea ahout what was
in those fields.

Well, that®s ta=2 position othics is ine.

People don®t think there's anything to teach in ethics
because we've never had a chruarse in ethics. For a full
review of that, this study is an int2resting place to
start for learning ways that we could teach it. Let me
give a few examples.

Tha field of ethics has come guite a way in
the last few decades. 2t our book table you can get a
book called "Raising Good Children,™ which is fairly
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typical of the knowledge that we've gained, In the
education end of it, we are aware that chilirern go
through cognitive stages 3f d2velopn2nt. At a certain
age we teach them arts ani crafts and motor skills and
memo>ry things, but w2 don®t try to t2ach them to read or
to 30 math bzcause their brains havzn't jelled on that
level yet. Later on, after six years old, their brains
like to grapple with conza2pts and numbers, so that's
what we teach thanm,

Similarly, moral development goes through
stages. The youngest kids don't comprehend rules. You
can give young kids two, thr2sz or faur years old 3all the
rules you want -- they‘re nd>t going to obey them because
their brain doesn't hold rules. You can punish them all
you wantj you can reward tham all y>a want. They'r2 not
going to rememer the rules. They respond to hands-on
direct training, to remetition,

But when they 32t t> be about fiva or six
vears old, they likXe rules; they love rules. They
create games. They warnt to l=2arn th2 rules. ind you
try to give them this hands-on traiaing and you're coina
to get punched in the noss. It's insultina. It's
humiliating t5> them. Th2y absorb rales and when there
are no rules, they make tis rules uo. Et this point in
education, we ought to bz t211ling them rules,

Whan a2 child g2ts to adolsscence, he wants to
know the principles. That®s when th2ir brains start
thinking about principles, and if there is no principle
articulated te supprort a rule, goodbye rule. It*s at
that point taat our educitiosn systea should be talking
about basic principles that support rules.

Xone of this happ2ns now in our school
system. It do2=n't harppaa in ouwr churches. WHe're
failing to draw on an increiible body of knowledge that
we have about how human b2ings work morally.

The guestion ¥ou3 nizhkt raise is: what
principles? Let's take truth, which is one that's
always on the list. It s=zers s obvious on ths one
hand. Many peonple bzlievz 211l yvou nzed is a good
intention to tell the truth. Adler's position was that
that's not true. You need two thinys. You need
intention ani you need elscation. The best intentions,
of course, are what pave the road to> hell, because if
you don't have any conceptual grasp of why one has a
value like truth, thare®s n> reason to defend it.

Let me give yvou a dz2fense of truth, the kind
of material that could he covered in a course. Truth is
something on the one hani that vou can't fully know.

Rut you can know what yoa tiink is true, ani that's
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valuable to vyou. You als> zZan know when you choose to
deceive. You may not know whether or not you‘'re telling
the truth, but you always know if you decide, "I'm not
going to tell the truth rigat now.”

If you want to commit yourself to truth, you
can just agree with yourself, "I'm not going to decide
to deceive anybody." But if you decide that it's a good
idea to shape the truth 3 little bit, that it would
serve some higher good, vyou're goiny to find that it's
hard to remember. That #3as Sraciz 3llen's great
contribution to ethics. 3Shz said, "I never tell lies
hecause they're too hard to remember."™ And there's
truth to that, isn't ther=2? I rememnber as a kid,
struggling with that problem. Rut vyou know how to get
around it, right? You just tell yourself that it really
is true and you act as if it®s true inside yvourself, and
then you don®t make mistakes outside yourself. Very
simple.

Except what yoa'rs 1i2ing, of course, is
feeding yourself a s=lf-dslasion, which you begin to
have to live in order to defend a lie.

The other problzm is that the fact is, people
aren't fooled that easily. You could kid somebody once
or twice.or three times, but pretty soon people realize
that you shape the truth a little bit in that way or a
little bit in this w3y and thay begin discoanting what
you say. Politely -- they don't confront you with it,
but they discount you a little bit. Just think about
the peorle in your life whosa behavior and statements

give them away -- you know it®s a little exaggeration in
this way or a little in that way, and you just make your
adjustments.

Misrepresasntingy r=ality alwavs has its costs.
If vyou don't know the cost, if you think there is no
cost, that's when you're reilly self-deluded. If you
think there is no conseguaa2nZ2, you are not 20ing to
recognize the conseguence when it strikes you. And
you're going to think that you're in some kind of trap;
you'*re victimized by these things that keep harpening to
you, not recognizing that it is your own self-delucsion
that keeps you walking into walls. We have to believe
that the wall keeps cominz and hitting us.

The truth will set you free Lbecause it frees
us from all the self-delasi>ns, the mazes that we create
around ourselves. Knowing I am living in truth is guite
a feeling. It feels like my feet arz on thes ground.

I'm confident. T don®t havz to hids anythina. I can be
here now. I don®t have anvthing to protect. It's a2
wonderful, wonderful feeling.
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Rut wait a minutes. Tellina the truth is not
all that easy. To tell the truth toc people inevitably
brings up conflicts. Thzy may not s==e it that way. COr
maybe they want to keep a certain illusion going. What
do you do whzn it brings up conflicts? Do you surrender
to them? Do you overpowar them? Do vou just isolate ‘
yourself so you doh't have to face these conflicts?

Well of course, now we're g=tting into the next ethical
issue: how do you 32al #ith ethical conflict? And so
it will go. )

_ I believe there is important material that is
active in evaryday 1life 21 these issues. W2 often see
it as so idealistic, honesty and truth or whatever, but
kids are dealing with these things day in and day out,
and it's rossible to give them the nroper eiucational
support without risking the church/state separation.

I propose that we make, as a special mission
for Ethical Culture, the forming of a coalitieon of
ecucation and religious groups who want to seek sonme
independent basis for the teaching of ethics in
schools. To ignore teachiny =morality, educators say,
will be disastrous for us as 31 country. To allow
fundamentalists to use the schools as virgin territory
for missionaries, ac they pat it, will damage our civil
liberties. To only defend osur civil liberties is to
remain defensive. It means we'll be putting out fires
in every school district in Michigan and Maryland and
Alabama.

Standing against fundamentalism is a weak
strategy that doesn*t mak2 the point that we want to
make at all. I think standing for the teaching of
morality in the schools is sur purpose. Developing a
popular consensus for teaching morality in schools must
be our gsoal.

My proposals are specific. They are that we
negotiate a formal relationship vwith Americans for
Religious Liberty, which is headed by Edd Doerrs; that we
work ‘with them for the purpose of approaching Catholic,
Jewish, Protestant and edacational organizations, asking
them to form a coalition. I don't see that Ethical
Culture, with our relatively few numbers, ought to be,
should be or can be the lszaisr of this. I think at best
we might be 3 catalyst to tais effort.

Secondly, I think something we can do right
here ic to institute a seriszs of dialogues between
denominations, between so>me 5f thes=z groups, and perhaps
more importantly, between fundamentalists and humanists,
on the subijsct of teaching morality in the schools.

Find out what their concerns and thsir issues are and

-15-



where we stand. T ssze vs starting this in a very sinmple
way —-- 10 or 12 people sittingy around. But I think that
as we understand the dialogue better, we might invite
representatives from diffzrznt groups, inclading the
fundamentalist oroups, &1l invite ti12 media to come in
to listen to this kind of dialogue. That's & second
proposal.

A third is, th2re are a namber of curriculunms
out there on morals and ethics. Some of them are doing
a very good Jjob. They do> thiags like documanting
objective measurements, likse levels of vandalism before
and after the curriculur was put in the schools, and
they have some wonderful documentation.

I would 1like t> s=22 us catalosgue 311 the
different curriculums that are beiny offered and
encourage school systems to see it, to use it. To do
this would rezguire 3 team of people interested enouvgh in
this issue: . writers to write up thz material that I°'ve
been talking about this aoraing int> articles and
position papers. It woull need orginizers, people to
find these dialogue speakers, to arrange the meetings
between church groups, to2 gather togyether these
curriculum books that accomplish this end.

But this morninz, I'm asking for something
much more closse to home, ani that is your ressponse, your
consideratinn, vour doubts, vour support. Is this
project som=thing that you personally and you, in terms
of the Ethical Society, think that we ought to initiate?

Thank you for vyour time and attenticn.

CLOSINT WORDS »

"Throughout human histcry, the power of ethics has heen
sanctified as the will of &>4d. Through a greater
knowledge .of ethics, people experience the moral ideal.
As the eye longs for beanty, the hunan spirit yearns to
experience justice and love, no greater energy can hbhe
known, no greater confidence »r pleasure, than to
experience the inner harmony of one's spirit and the
harmony of one's private and public relationg.™

--Felix Adler

[This transcript was projuced with the editorial
assistance of Charlie fsolin.]
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